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. - " WPASS™ A PRIVATE SCHOOL MANIFESTO o .

- "PASS" (according to Webster) 'An opening or passageway through
an obstructed region or barrier.'" '"To move or be trans-
formed from ome place, state, or condition to another; to
change ppssession, condition, or circumstances; -to ‘undergo
transition or conversion; to change gradually." 'To go
through any inspection or test successfully; to be approved
or accepted; to attain the required standards." 'To go
from place to place, to surpass; to exceed; to excel; to

go beyond bounds." ’ T
"MANIFESTO" (Webster) "A demonstration of,evidence .. a '
- - .statement of policy or opinion."

Ed

3

- - ~

-

1.0 PURPUSE OF THE MANIFESTO N L. e ;

To outline a statement of purposes for a private school based

‘ - ! A
. upon the concepts of professional atcountability and a successful
. I o .
o ; ' _-and highly, individualized learntﬂg progran.’
- * . . &
-~ 11 . DISCUSSION o o .
~ : ’ S - ) e .
-, L . ~ve~ . American public schools Efe failing. Children are leaving the
o .

elementary and middle grades w1thout the basic skills, attitudes,
and self concepts nEqu1red for sucoess at later school levels. N

Students leaving high schools are%unable to find success in work,

[}

. at advanced training ‘programs (college etc,) or in their personal

lives. .As a result, student fajlure: and student dlSClpllne and

; 4. _ o

! behavior prpblems aré more common in public schools each year.
Parents and teachers are becom1ng, W1th the students, 1ncreas1ngly . t

ftustra d. l \ oL .
et many teachers are extremely successful and a few schools‘

.. l.- . N L T
. o - shine with the quality of their programs. It seems obvious that

.- today, while many .teachers do know-how to teach, they are not re-

quired to do so and they are not rewarded when they are successful. . -

Vi

A
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- 1.2 PROPOSAL %
_——— '~ Mis is a proposal for a private school to be based upon two
;ér"' . T R R ~ . v
. guiding principles: - . 9

-
.

T },"(g) “ Hire oniy excellent. teachers and reward them when they are

successful; "P.A." or "Professional Accountability". .. -
2 N A

(b) Teach every student, i.e., expect and demggg that each child

advance at least one ''grade level" each year .and that éll

are at least "at grade level"; "S.S." or "Student Success".'.

N . Thiéwthen is a "PASS" school.
1.21  "WHY*A PRIVATE SCHOOL? - :
s b
R * The' elementary school as we know it is largely the product -
. of historical accidents.” That. is to say, the graded school s
LI - ., for children.roughly five.or six to eleven or twelve years N

of age was not a result of patiogal studies, or assessment,
nor careful exper1ments regard1ng child growth and develop-
meént, nor an’ “adoption or revision of what "knowledge is of

° _ most worth, nor.surveys to determine the most pressing needs ’

" of ch11dren in the age bracket. . . . rather, decisions re-

’gard1ng the elementary school havé been made ih response to
. such questions as, "what will we do with rapidly increasing
(/ o . _numbers of children’" (Ammons : 1969 PP 105-106)

!

l

)

- _

‘ Not because a quallty educat1on must be more expens1ve than in
an ﬂmeripan public school; Costs should be about the same. However,

most public séhools arg’/ bound by, bureaucrat1c trad1t10ns concern-

‘e
¢

ing the allocation of/éesources (people, places,.and th1ngs) that it .

-~

to‘learn, for admjhistrators to manage, or fqr parents to understand- ‘T
|
|

N - S - 14
L Y . H A . - 1
. -, - . . ¢ .
' ~ ) ) . ) -
2.0 . ORGANIZATION QF THE SCHOOL D o s . ' &
v . - f.' B
. = wh le we want to. change, while. we alter school organ1za- e
‘ tién/ we \still divide the child's school world into the same ,

subfect areas which have been the basis f%; schooling for - -
de?qdps. (Ammons : 1969, p. 108) ’ .




LEARNING FAMILIES

Our terming this a family model emphasizes the intimate manner
’ of the children's learning with and from each other, and the
. teacher's nurturing role, as one who shares with children cer-
tain interests and occupations, who prOV1des materials and
settings for the children's, growth,-and who facilitates the
v children's solving of problems that -develop essentially out
of their own life in the environment created for them.
Students in a factory school classroom are generally found
> working on identical material at a uniform pace. ... . The
factory school does not foster individbal. initiative and
quality. of work, but stresses instead a competition in
sheer quantity and rate of production. . . . punitive
authority . . . uninterrupted monotony . . . tedium .

+ The full-fledged corporatioﬁ school includes both team teach-
ing and non- graded characteristics. . . . The whole attitude
of the school is orientated toward p1ann1ng and rationaliza-
tion and toward the employmgnt of specialized skills and tech-

nology. . . . ifi some corporation schools the students have |
even less control over their activities than in the factory g
school. . . (Grannis: 1968, pp. 103-122) {

This school would avoid the traditional classroom system based
* on grade levels and borrow freely from the concepts found in "British
Infant Schools", "Open Classrooms'", the '"Middle School Movement', and

7 \
‘/,/////féuch efforts at individualizing as '""PLANY and "IGE" (Individually

Guided Education). It would be based upon teaching teams responsible

: for a "family" of students.

When teachers are working with children of several age levels,
cooperat1ve teaching may make it possible to bring greater

unity into ‘the ¢xperience of individual children through -
greater‘assurance of continuous progress through the program.

" (Multi Age Grouping . . .: 1968)
Each family would cross grade and ability levels and include

approximately 125 to 150 students who would ‘Temain together fqr a

number of years.




2.1 LEARNING FAMILIES -(continued) _ - .

. The school ‘would prov1de for wholesale use of adults a$ para-

,/ -t

profe551ona;s or learning aides who would assist in drill,” grading,

~
~

and the non-professional aspects of teaching usually assigned to

. i 4

professional teachers who will then™he free‘to,function as

professionals. . ) o

3

’ . ~ . i ’
Each family will be assigned to a master teacheé, titled a——
“team leader' who will be responsible for the instructional pro-,

_gram of the family and who will Bé held respbnsib}é for the suc-

f‘iess of their efforts and "their" family.

2.2 SUPPORT FOR THE LEARNING FAMILIES ‘
To ensure success of the four or five fam111es of the school
é!gig;n support serV1ces/collect1ons/staffs must be provided. ‘Theset-.‘; h

: ‘ / , - . . . .

. ~ . . - P K
services are those required for, the humane education of chiIHreﬁ or -

H

“ensure #n effectiwe and‘é?flcépnt

~4.*.,~;‘

operat1on of the school - They” miywalso 1nc1ude those serV1ces that

are necessary yet ‘too expenmsive to be dup11cated for/rg each family.

- ~ (=}

”_ Such services include:

f—

_(a) a media center and staff,

) (b) a humanities staff (art,.music, and physical education),

.

(c) . reading and possible testing and counseling specialists,

(d) manageﬁint and'custodial services (administrative, affice,

- . and custodial).

s ° ) |

—

3.0 éOSITION RES?ONSIBILITIES AND DESCRIPTIONS

- To teach well is to enable someone to 1learn rap1dly, agreeably,
and thoroughly. (Qomen1us (1649) P. 96)
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TEAM*’LEADER T e - - "

~ i, S
"f gach 1earnxng famlly W1llzb£ a$S1gned tq a S1ngle person,
e /' { -

’ ’ /
I%am Leader, who will ae responsrble for the edd!btaonal succ ss of

e

all students a551gned to the famlly They\y1ll be reSpons le fdr

prOV1dang a teach1ng learni%g env1rohment that works, téach1ng, and
~Te

’ ve

select1ng and sdperv1sing the teach1ng staff. who will work with ° _.

e

them., They may employ“up to two (1n the elementary teams three in

.

“the n1dd1e school teams) teachers who w1ll assist them. Jéﬁ
The spec1f1:.o1x of backgrounds and exper1ences and the ;pe- <
.~f‘~¢1f1c dut1es a551gned to the teachers w1ll be the team l/;ders re—‘
. sponsibility although she would be'expected to,work closely with
other teams/families chd the school headmaster/prlncipélv

Obviously the qualiflcétions of such Ieaders must be high, - . ) 'J
they w111 be exper1encedg very well tramedY and have a prior ) X

/

record o£ success w1ty’students. They wpuldﬁnormally be employed -

Ca at o :@. ) ) <
", for eleven months. PR Sl %, » \
. s e A SR ' R
— ‘ S . ~ 2 ‘;’<' V
TEACHERS , S o R
. &
ST 0ﬂ1y4’<ghly sk1lléd _teachers will be selected for the teach1ng'

fa!i11es. Each teaching team, while encouraged to develop 1nd1V1dual'*'
personalxt1es, W1ll probably be comprised of a S1m11ar mix of ex-; :
M 4
pertise. By this I mean to suggest that S1ncelthe teams will be
i 2t .- L
respeh51b1e for all bas1c 1nstruct1bn (1nclud1 g that trad1t1onally
- assléned to n:;d1ng, language arts, mathematics, sc1ence, and

i
’ socmal studles the elementary school) each am11y'w1ll probably
wash to select pepple complenenting each other by present1ng some

" as;ortment of tr§1n1niﬂﬁn ghesqld;sc1pl1nes However, the spec1f1c

background~may,vary, for- example S A to 'ﬁ% L




- 3. %TEACHERS (cont/mued) “~ . - . ' .

S -—

-, amily A, respons:,ble for 125 students aged (5 or) 6 to 10 :(or 12).. /’I
“5-\’. / ] _ - ‘I //, .
2 i, ~Team Leader; an early. childhood educa.tor and language arts o
W e L , . ’ ' B A
- T specialist - - . T~ RS
e Coe S : s r o
’ ) : Teacher 1; a sciegce-mathematics specialist/teacher 7 ya . s
» n . -~ , // , . < ’
i’;\,m ’” o o Teacher 23 a‘50cia1 studies spe alist/teac;her - % -

7/

i %«; / -
2 7{ ~ Fam 11 Q‘D re\SponS1b1e for 140 students aged 10 (or 11} to 13 (or $0).
S TL -

‘X s ’%‘I‘.a;q Leader a\%al stud1es speuahst/teag}\er

{“*;f;e. ;4 Teac,{x&r 1; a?cf?ﬂ'ce specmllst/teacher o, \\
- T “ - Teache§ 2; a mathemancs spec1§l1st/teacher : "
.y T Tea.il;er 3 a Iaqguage arts spec1a11st/teacher T “\,\
] Teach/ets would be employed»foxf 10-1/2 or 1} ‘moru:_hs. .‘,)
. . - ; .
P & . . o . :
. ’ ""N . S - }

3.3 LEARNING AIDES. ., ’ S \x .

, » . T x . .

“One of. the untapped resaurces of an educational system,” especiglly

v, " , \ Lo * . ‘ - A

S .. in geographic areas with a highly educated population, is the person|

S ~ who is either trained in a 'teachable field (but -not certified as a \

- ’

’ teacher) .or who has a flair for working with children. Theyfamilies,

will attempt to tap this ¥esource through the use of 1ea17fing aides

\“\ . . . R
' ._and/or para-professionals. oL ' // N
\ ‘ © Aides may be older people who are still young at heart and who
\\ wish to contijnue to work with children. 'I‘he‘y may be/people with de .,

e / o
-

- , / sired clerical skills. They may also be younger women ‘who wish to



7 ' v B : ; ~ " ' ) / . ;"
LEARNING AIDES (continued) 1

teacher. "i'l\e); dre d critical ;;a;jt of the program of the séhool,’for'

whi‘le there will be fewer ''teachers'" in ‘thé ‘school (but better onest!),
e . /- / '

-

this is to be a school with more adults having %ime to wo}—wlth stu- - L
more acults ¢

dents’ ha\'rmg some spec1al problem or -need Learnmg aides 4111 vgpyk .

~ Y
e1ther nine months or, for a few;} eleven months. . .
. ) . ' P
Ed - '/{ K} , - :
. . ! o v
. e ; -
] ‘ ’
oL + . /v/ p - ‘' - ! .
. / , N
- ‘ a -
(/ ~ 14 - :' “ -
.// A S
P - T o«
4 A - N - i -.0 '
r ’ i 0y ¥ . .
r" .
1 Ly
_ ST, ® 4 >
- : . 4 ~’/"\‘ .\ .
: : ~x 1
L
\ . /, » o "
4
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[} ‘ ‘ * -
. ¥
N \ i - - i ;.
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P40 THE INSTRUCTIONAL PROGRAM .. .

yoe ’
Y y
o y et — B + . -
PO . Yty R ] . L , . ’/_
. . P . )o" / . * L :

/ * -8, .
~ever,’ ‘two seem’

L

N
4 LB
e .

\

/,-/ , Prob no problem in methodplogy hasfi‘eceivef
SR tion’ during the past half c.ehtur than how tg'/individualike
C e T . _idstruction. At this point in 1me, we seem-almost’ to ha e ’
e / i ) IR .resolved the problem,: (Fr 1969, p. 7) " :
’ i T, . .. . oo . . '..‘: .
L {a) The learning program is to'be hlgh.ly,mdludualized and al-

v ' -:'low flexibility for~ étudents-both in pacing and methodology..

. . [ ] B
. 7'

N / / .y . , : Thus "t/;jtbook” teachmg is to, be d1scguraged and a variéty

,." a -~ . of materials provided through both the teams and the support- .
N // ] . ing media - cenlter. . A \ - .:‘ \ ' b/ “"

/ - Teac};er classroom behavior-is determiried more by | textbooks b
. e than by any other single factor. (Gilmor\ 1962’{) SR )
| ‘. ' (d) Planning time must be provided \kthm and bet\veén the teams. , ’ i

Eac.h teache will ha@at least 20% of their work c_lax/wegk/ - S
-year .reseryed for reflective thought and élanning‘ with other

" teachers and support -staff meﬁlberé.‘g'Teams will me¢t often’ to - ° °

.

discuss their problems and specialis‘ts from one team: (i;el;v

) )

= . LagigUage I)ths) WIW:‘M\Ith theu fellow. @.anguagé Ayts) // \;?1
> o g [ A X

-

|

|

L . .;" . i A ‘ ’ ’ /"f g ! iy b
- o T Spec1al1?t?s‘ on otHer feams.”, . - . 4 ‘
/ i [ . v . h L .t o8 ,
! ) ' , - Soeat ) . *. 3 ®
4.2 Jms. FORMAL CURRICULUM o .o \ o

* . . . " ~ ')

. / " hé planned curriculun of the school would be based upén five

o - 4 N, el .

R ,characte'rist’ick' . - f o f‘, ) R %
. . e . oy . , -
. ¢ ’ (a) Formal 1dent1f1cat10n of the /goqls the school seeks to attam, D, }
(b) 'Stating of Spec_ific,obJectwes and ;sequencm7/ t'hem to. lead to . j
v _"’ ~ ! s . . 4 ) . . .' :.

’ goals dttainment,- . o L '/ .




) e e ‘ ‘
e / 7 . ) ) . ) .
f, /:’/‘ /,dm 19pin’ y tudent leaw(g aCti ties -, . ; e | ..
. % ‘ B i . ' /‘ - . .
() . K glafl for "cycles o8 193’“*"8" beglnnlng with reading’ and
p

: //.'/' other skllls etc., needed to expand the potent1a1s.of/for

’ 7, PR v ye e e A R
(d) /gﬁg01 cofisideration of individual student interests in
1

communicatzon skllls in the early years of schqol, then.to

»

r

1earn1ng and finally, in; the mlddle school teams to exten- e
N ,
¥1ve e;ploratlon of student ‘Interest proJects that require W

the use - Of Sometimes soph1st1cated study sk111s/hab1ts/ A
- o . . . y
attttudes,,etc. . L ’ } o

- n . ‘ /"

’ v . /

_ A" THE IDENTIFICATION OF' THE GOALS OF THE sChooL =~

L)

. The 1dent1f1catt9n of the goals to be attained.in a 3chool

a curriculum. The professlonals of the school, worklng closely

- With concerned parents will first ;dentlfy the broad ‘and general E

should and in thlS school would be the first step in designxng f o 1

d1rect10ns to be followed by the school «All that follows in the :\

N »

\ .
development of %he currlculum w111 then be measureﬂ against these ’

' 2

goals, if-it supports them 1t ‘is 1nc1uded, Lf 1t does not support

“them and d%not suggesi‘ 5/%(% gguyg}it wiw@ (; e

wpn SPEC;FIC QBJE€TIVES AND THEIR SEQUENCING e

R ©
e L‘A‘ . ~ . -

L . -
I * - * R ool , 3
. R

a
inclnded in the curr1cu1um. i

o

121331281nce wé no longer have enough tlme to includé everythlng in® .o

". » ‘. ~ H !
‘T}ying to ‘teach chlldren separately all that may need to be ."“Sz/‘ :
learned in the vanled subJect fields results. in a. fragmented - i
curriculum that mdy, in turn, mean’ that ffo f1e1d 1s théroughly. © 'g
taught. (Fra21er, 01969, P: Q11) S -\\w

’
o ! [
" . 4, )

a school currlculum, we w111 seiecf casefully what we ylsh ch11dren , ;‘ L ;

! - s .
.z - 12 et v ' AN . .
i /‘ N XS TR A ",ol‘ ;
‘ - " t. R

! T e

.
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_._"B" SPECIFIC OBJECI‘IVES AND THEIR SEQUENCING (ccmtlnued)g_‘ %22

te learn. Since the goals of the school \ull be avajlable to proude <

guidance: for R\Iusmn of spec1f1c_ leammg.ob;ecuves - we will be

» able ﬁo more efficieritly- accomplish those things we identify as im-

52 ’ »
portant, i.e., since we w111 know where we are gomg we w111 be abig h:v

go-1dentify whether a bu.s g,om,g north (or soneone s, new reading pm—*'

gl‘ﬁm) is better for us than a canoe gomg south (or someone elses

h [§

new reading program} as we seek to attain ofi¥ goals Smce ROSt

“schools have little idea ofs what they are at ting ' do, it

) 3

grdly seems §urpris§._ng that sg‘m'any are unable to educate Ehild;'en

- A

well, e 7 p
. . A related aspect is "seduep?:ing" or always knowingswhere ‘each ¢
\ '.“ e . Chlld is arfd where he is going’ at any *glven point in time. Where as

i > L

B * “~e “in a traditional school thipd, grade, act1V1t1es may have little fe=r- o
[ « - N * B

* “lationgiip to what happens in the four;h*&rade, in this school one

< : S a "'science learnmg" Wit lead to another or to others. A ch11d w111 N

e~

) 'thus always have what he neegs for success \ugl aﬁeammg act1v1ty

> . - and wxll never waste lus time w:.zh activities he is e1th¢r\mab1e *to

' ’ 2 * hd ' ’ 4 3 @
i\ or has already accomphshed e ) o

: v € 1 ) . . . ) R -~ , .
) - 44,23 "C"‘l(PHAS'I N E;;h]AIION v ) . . ~

The reason for stressfhg eval»uatmn (i.e., over "gradlng" and -
"reportmg" ".. . Christison) is "that in.my judgment, We ,
e N ought to be concerned with a~childs progress, not with develop-
o ing cateégories for.him to .fit or .lapels for him to wear. True
evaluation is a learning experience for the child and is not
judgmental, nor is iy used to threaten or ca le, or to elevate‘,
or to make ocdious compar ns. It has as Jats ypurpose assisting
each child to \ g Arlms *.1969," pp. 105- 122) - R

. In thxs school evaluatmn prograls \ull have a prionty and

N . . careful recu{ w111 be kept concernmg the statps cf gach stjynt.,_
B} 9 o
Each (new?) student’ will be pre- tested at the beginning of each school

- ) -"'.~< : v _ . . - f
- s 13 S 1
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quences of the school. Of course there will also be -aéy evaluation

steps throughout the _year, E : . <

. . ’ . -
e »

g STUDENT INTEREST 'AS A BASIS FOR LEARNING ACTIVITIES

What I‘aCCebt as knowledge,_énd therefore knowable, must allow
for empathic’ knowing, for sensitivity to another's perceptions
of occurrences. ‘It means that much of worth is known without °
‘my (i.e., the teachers .” .- . Christison) intervefition or aware-’
ness, Learners do come to know without me. I assume that -
’knowledge and knowing are a means, not an end. Finally, know-
1ng, ‘and thus 1earn1ng, is deeply personal for.each individual.
”~ .’ v
The ‘good society is one in whiéh man is ffee to choose, to make
of himself what he will,“ta participate in the business of liv-
ing according to his -own lights. Such-a society encourages in- *
dependence of mind and spirit “and‘does not bend humankind to its
own ends, however magnan1mous fhese may be, It is a society -

- which provides the context for freedon of, ch01ce of the individual. =

(Ammons : 1969 P. 110) ’ : . . .

-
L

At all times the 1nterests of individual Ehildfgn ﬁill'be con-

sidered by the-teachiﬁg teams. By this -concern the school will ;Eek

. ! . . - .
to retain-thax interest in 1earﬁing so common to younger children'

_and SO often—lost'by the t1me they graiPate ¥rom high school. When A

a ch11d 1ndlcate§ some speclal interest (and teachers w111 be charged;

w1th seek1ng Out or developing studentﬂlnterests) time will be made

' ava1lab1e for the ch11d to reach out, to work with, to explore~such .
. . i )
'1nterests dnder the 3551stance of both teachers and other adults of ~

the thogl. "antent"’ thus would be con31dered a means to'an end
and not an end in-itself.’ A11 are to learn to read all are to Iearn

.

iﬁat*ihej a;e valuable members of:the family and school, ,all dre to
~ o o 4 . -

e

learn that they cin succeed, Whather they learn these things in art,

Bnglisﬁ, sciengg, -a;yena;ics, oT some gpecial Interésttprojecn'cruﬁs-.

«

. s - .
'ing discipline lines is immaterial.

- 14
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"E" LEARNING«CYCLE AND INTERDISCIPLINE APPR _
In d1scuss1ng‘the work of Bruce Joyce, Fantini -and Weipstein
note: "It will dIax;fy the relationship of skills and concept’
curr1cu1um to the pro§Tamm1ng of the affective realm’if one :
vlsuallzes a school with three 1nterlock1ng tiers of content.
~. \\ PR i
One  tier contains the basic skill 1nformat1on, and concqpts

- that are generally dgreed upon as es§ential building blocks'
‘- . for the 1nte11ectua1 .development of the child . . . . -

 The second tier involves the development ‘of the lezrner s

" idiosyncratic 1nteres}s and talents . . . . :
The third tier consists of group-inquiry curriculum dealing.
with socigl isdues and problems (such as civil rights)
(Fant1n1 1968, p. 25 R . - "

|
v

s .

Closely related to thls concern.!buld be a reorder1ng Q\\Fhe L.
’

traditional disciplines within the cirriculym.’ Sifice the terms

I3

\ LI ~
. "science" and "English" are simply human efforts to provide labels

: for certain abstraci concepts tl?probably have littINaKw as.a

¥ -
ba51s for currlculum development.‘—Many "sc1ence" understandinss_w

and pr1nc1p1es are commonly used in "social stud1es," for example

4

~N
"cause and effect,’ and the use of the "scientific method". As a s

further Example, "communigﬁiion" is not-ju;t a cqnéern b?'those f
studying English but iﬁst be considered whéqéver,nan cdmmunicatés —‘
»zi‘h 6tﬁer men. Thus, the curriculhf will place emphasis not upon ‘frj—-
s;udying.szience or éngiish or sociallsthdjegl.bgt uéon the:atfain-'

ment™ of objectives a;d the devéloﬁment of spé;ific kills, knowl-
edges, and jttitudes often cressing d1sczp11ne 11nes. - If tﬁc
"sc1ent1f1c method" is 1dent1f1ed as b%1ng of value to students 1t
. may be taught in art, Englisha or even science activities. \55,a3\
' similar manner, children, w111 .be taught to coununecate u1th othérs. -
, and to evaluate the copmunlcatlons of Q;hers."Such 1earn1ngs mgy
take’ pdace when dea11ng u1th music, drama, or social stud1e5/6g;ff/ :

cepts, but u111 nqt take place in an Engl1sh class lfi_ ngﬁMonday

- » . ’ L)
. ‘- ‘ i 15
. v .
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4,25 “E" LEARNING CYELES AND INTERDISCIPLINE APPROACHES (continued) L

¢« first peryﬁgif ' >

. ‘) To find out hoy to make knowledge when it is needed is the’
true end of the acquisition of 1nformat1on in the schools,
not the 1nfor32t1on itself. (Dewey: 1915, p. 16)
' Vs
‘Thus . this school will be more concerned with the sequence of

¥

learnings than in the grade level achievement of children. As

science-like activities ark-sequenced, a child will work along a

tihe-line at his own pace and often follewing his owh interests,

1t may be/difficuit to say that any~one child is at grade level.

- ‘ - L BN

vuﬁ;“maxihﬁgfii abead in scienmge (when compared ‘to others of his age,

-~ - -

-

who are.in a pwblic sthool settiqg), somewhat aeead 1n'soc1al stud1es
3 ' '- ‘Q.\

- N -

_ activities, and having trouble,iﬁ'human1t1es (and rece1v1ng spec1al : <

—tutoring by the_schoolz. . _ o : .
. R DR N : . .
4.3 STUDENT/TEACHER LOADS' . R
observation should be made concern1ng the 1nstruct1ona1 o
15;;:/Anto be,yroV1de;<::h\;ecent article in a Savannah Georgia "

‘e

.o newspaper (March, 1976) destribes a small, Ipr1vate, re11g1ous)

-

.school that provides an‘instructionalfprograﬁ that 1lows the third

<

to saxth grade students of the school to-score at the 99th percentile

—
S

..on nat10na1.5¢h1evement tests, Fhen th;s score is. placed bes1de a.

(93

' further character1st1c of the scﬁool, it becones exc1t1ng, because

this is a religious/Schoo the students ‘spend about one-half of the

school day on reli 1ous in truct1ont Thus, at. least one school is
y g st

aﬁle to outscore academ1car1y almost every other school using g%}y .

1] Rk .
L4 <

one-ha1£ of ‘the schoolﬁday for traditlonal ‘instructiont, - #\

-

This must suggest tiﬁt educatois queéstion the tradrtional comn-

cern for student attendance and for s¥udent-teacher contact time as

16 . ,

K . . . [
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4.3 STUDENT/TEACHER LOADS (eontinued)

|

i o : : exﬁre%sed in per-pupil loadf, While.it is propably true that educa-

{ tiqn could be impfoved bx having fewer children for each teacherzrit

\:&:a\ is also probably true that this}is.neither economically éeesable nor
possible without dogbling, pérhaps two, or three time§, the size oé
the teaching staff of the school. When Beil telephone was faced
with the need to improve phone service it did not assign a live op-

erator to every ten telephones, it utilized the tgchnology available

and fewer live operators, If it had not made this| decision, every
4

female between the ages of fifteen and forty-five would probably be
Tequired to place the calls made today.

It would seem probable that the time students "spend" with

L

. Phos
teachers may be reduced drastically with little harm and prebable

t

improvement in the learning of children. We know that children learn

without teachers watching, now we should improve the quality of the
' ’ o ? . e P |

time teachers spend with students. — " -

——

A
)

v " Approximately 90% of teachers' questionsirequire no more than
SN . that he (. . .~i.e., the student) recall some specific piece

of informatien or that he be able to put someone else's idea

into his own words. (Guszak: 1966)

IR

—t

4.4 LEARNING ACTIVITIES = ' ’

We have noted that in this school a significant portin of each

-

-~ +

~

\\\\\\\f\\\\\\\ study niot requiring the direct supervision of teachers. Teacher time

Twill thus be available to provide well thouﬁ tout and extensive hu-

’
v

- . manities-programs (in art, music, and physical education), in cemmu-

.
e

= . nity exploration, or in carefully déveloped special interest groups
. ' v '
’ dealing with such areas as rocketry, geology,. _ﬁlogy, etc.

’

17 \\

A

1\

N
\

day/weék/school year would be devoted to exploration or individualized |

\

t

\

.
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4.4 LEARNING ACTIVITIES (continued)

As I see it, there are four major objectives for the elementary
school’child: (a) that he be able to make reasoned and wise
ices regarding his own behavior in a radically changing ,
“social context; (b) that he acquire the tools which allow such
wise choices; .(c) that he become increasingly independent in
. his learning; and, (d) that he value learning as a means of
g . coping with his world. (Ammons: 1969, pp. 114-115)

This must not be taken to mean that everyday, "at noon,'" school
is out and play time begins for students (and vacation time for the
. . . P . . -
academic team). Rather this suggestion says that as children dis-

: - cover topics that interest them they will be encouraged to take time

to explore, eithef‘by themselves or with ethers sharing such an
interest. It also suggests that, rather than allow1ng children to
wander about haphazardly, these special interest programs will come
/Endeg the responsibilitfes assigned- to tHe ‘basic teifhing team angl
will be considered a part of the basic instructionel program. Since

ge we have said that content is to be seen.as a means.to ah end, a small
R 1 o ; =
group building rockets may be 1earning*impdrtant scientific techniques

%

through theL;.experlences wh11e another student (or group) working

w1th an é/elogy 1nterest) project. may be’ learnlng the same scientific:

techniques with another body of content. The goal is éo prepare_stu-
T . ‘ . ﬂ' - . .
dents who enjoy learning and who know how to,guide'their‘learning’
) .

activities, i.e., the developmént of self-starting learners.
, [ be ~

-

- ﬂ o
It is necessary to note that this is not to be taken to mean ~ |

that all children w111 equally share in s such act;y1t1es Obviously, ’ 1

L ch11dren must learn how to-learn. Youngen\ch11dren may ﬁ% able to l
spend very little time alone, they w111 probably not have either |

N the skills 1n.read1ng or locatzng information ‘that weuld allow thel 1

1

|

to succeed with projects of this nature. But as they grow in school

. "Eh’yY:tft and will have Such opportun1t1es. By—the time children are T ‘



A . . .

s
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LEARNING ACTIVITIES (continued) < . !

in what once were ca}1e§ grades 4, 5, and 6. a significant portion
of their time, perhaps abproaching one haif, will probably be spent
working with, but not under, teachers on projeEts that they help to
. idéntify and Qévélop. This type of study will increase as the
children move into thé traditianal middle school grades of ‘6, 7, and
8.

This is also mnot to be takeﬁ fﬁimean that independent study,
eté., is to be considered a better, or somehow mofe ;ypgrtant means
ofﬂlearning. 'We would anticipate that in many, perhaps most, cases
children will be working‘witﬁ others, Two or three who share én
idea, a small group of five or six éood friends, perhaps ‘even groups
comprised of the entire family are all possible. And this is the
significant factor to be noted; this schooi will have the pbssibili;y
of using whatever sized group and whatever type 6; {garning acéivity
is seen as most efficient and effective. The tr;dition’thap views

as somehow magical a éroup of 25 (to 35) students' will never be

o
- /

allowed.

What specific learning activities might occur in this school?
On any given morning (or afternoon) a number of studcﬁié in an |
elementary family may be léarning mathematics-by visiting a local
. store and studying p;iges. A second éart of the family might be
studying science by visiting a lqcal forest, marsh, or meadow. A _
few may pe listening to audio tapes in the media center. ‘A‘few*méy
‘be féading\to a learning aide. A large number will just be readlng
All of the language arts spec1allsts in the school may be meet1ng
"for a discussion of how to improve the teachlng of spelllng en

students may be working in an.art area on projects that interest

~

. 19 -
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LEARNING ACTIVITIES (continued) 5 .

5.0

thenm, while ten others may be 1isténi rt/%pecialist demon-

strate how to make holiday gifts for thelr fam;ly‘ Two students may
be arguing a point w1th a teacher about ///k:ﬁ%%;iﬁi:wrltlng for
the media center. One teacher may’ béﬁgn;rﬁahc1ng a social stud;es "A
f11m to a large group; an aide could later show the film to the group
while the teacher meets with a parent about the problems~her chi1d is

having with social studies. .

L ‘
FAGILITIES —\,

. that would be required to house this learning environment. Fir§t,

\

~ Only a few briéf étateﬁhnts can be made about the facil}ttes

. \
as a general guideline we must note that costs for facilitieS'must

be minimized. This school must break out -of the trap so common
to other private schools 4% parents, not knowiné any better, judgé v

the quality of a school by the physical features of the school. ?

t

" This school must stand or fall not upon the quality of ifs bricks
N ' i

™~ . . A v
work\byt upon the quality of its educational product. Since budgets

will be l‘mlted any cost for a pretty building must, of necess@tyh

come from' costs ‘for purcha51ng better book collections or costs for
| : ,
drawing superior teachers from-other schools. Thus, the suggeézion

that at least initially facilities be leased or rented and any sug-

gest;on to build 1mpre551ve buildings be studled crltlcally.

v

The most suitable choice would be a large "warehouse" type

referably within walking distfnce of a par& or field al- . .

ing outdoor activities, However, it would probably be- pogsible

The area should be a1r condltjoned, cg;p;ted, and‘béatéé

- . L]

v < 20\ -




e . 5.0 " FACILITIES (continued)

_ adequately, with visual and. audio barriers to.prowide an environment
\ . - - '
conducive‘to student learning (not teacher comLort); Students should

-

be encouraged to do much of the interior decoration, selection of

\ — -

ictures, co}ors{\etc.

- B .
~ tr

6.0 . ALLOCATION OF RESQURCES

. .
- A ]

6.1~ ~  GENERAL GUIDELINES

- A sch6b1 established upon the description that has been provided

K must allogate resources in a manner much d1fferent from pub11c schools.

This school would attempt to follow the general _guidelines 11sted // T,
— ' A
below: ’

(aj Hire fewer teachers and pay them top saléf{es,

{ S

€ ~

“ - -(b) Avoid any tenure system and rewardﬂs:udent suceess with a sizable
. ) - P2t
- . merff"alary for teachers (and support1ng sta contributing
” !
to student success, / ’
> ; *
(c) Spend little on facilities; rent ifg;se buildings, equ1pment
¢ Ry ' -

etc., if possible,
(d) épend any and all funds available on'the rg}ources'needed to
teach, i,e., materiais for-thé media center, lab materials,
‘sugplies, etc. IR

When these guidelines.are translated into a specific financial plan

the following picture emerges: /

6.2 SALARY COSTS FOR THE FULLY OPERATING SCHOOL

6.21 _ ELEMENTARY COSTS ° S o ' \

Elemenz,rl Instructional Teams (3)
~ \

© 3.0 Team Leaders .  *12,000 x 3= $36,000 S
6.0 Teachers” ’ * 9,000 x 6 = 54,000
9.0 Learning Aides - /5,000 x 9 = 45,000
. : - 21 : — $135,000 .




' . ELEMENTARY GOSTS

Eiementary Support Staff

IMC Specialist * 4,500
Media Aide ' 5,000
Reading Specialist - - * 6,750
Music Teacher * 4,500
*
*

S
. o

mmmomm;ﬂlom

“Art Teacher 4,500
Physical Educator 9,000
Pr1nc1pa1/Headmasteg/PTb,000
School Secretary bo
Mts/Custod1an 3 750

[

- $ 51,000

MIDDLE SCHOOL COSTS

Middle School inst;;::;;;;;_;;;ii:?;)

v

_$24,000
54,000
30, 000

0 Tgam Leaders . *12,000 x 2
0 Teachers * 9,000 x 6
‘0 Learning Aides -5,000 x 6

2.
6.
6

\\4!_ddle School Séppprt Staff -

. IMC Specialist © % 4,500
Media Ande Co 5,000

5 Reading Specialisi 2,250

1.

Art Teacher 4,500

Physical Educator * 9,000

Principal/Headmaster *10,000
5  School -Secretary 3,000
.54 Mts/Custodian - 3,750

NG ’*___________—————

4 ~

N S ) \ Ve

) ‘l 5&2} N MERIT SALARIES

5
0
2 *
+ .5 Music Teacher * 4,500
.5 Tk
1.0
.5

Sserved for merlt based/ypon the success )

6.3 © __ COSTS- OTHER THAN SALARIES ;(//

. g

6.31 MATERIALS

Instructional Materials A . P
- 10,000 Each:Tedm x § = - ./

Support~Mater1als (Media - Cente?)

Miscellaneous (Testing,/etc )

22 T
. '/’y;/f/i

vl




SUPPLIES
\ iy S ) ]
Instructional Materials L.
1,000 Each Team x'S = . $5,000 , . /////
Office and Ctstodial : 3,000 8/
- s 8
EQUIPMENT ) .
/ . ‘ _
Farniture ) . $40,000 ) f}B,
Insgructlonal and Aud1ov1sua1 . 20,000 T
‘ o $ 60,000
:‘//' c o~ :.‘; - —_—— . ’
RESERVE FUND AND MISCELLANEOUS —  .$10,000 .
. . L $ 10,000

FACILITIES (See 7.11 and 7.12) , )

o <

T

FINANCING THE SCHOOL

FISCAL UNKNOWNS

; Unfortunately, a number of unknowns come into play when the

-
-

" final summary of costs to parents-iS computed. First, the cost of R

the facilities requir

cannot/be accurately estimated. Theiloca-
‘¢ 7

. tion of the sch6ol and of fac111t1es avallable for lease cou]d

3

only be est1mated when a final decision is made covering the com-
- ’ » ‘ e}

mun1py to be served by the school. Costs in or near Atlanta w0u1d

}.. -

‘vary from Savannah’ or a more rural setting. Second, the enréllment

hag}beeh estimated at apprdximately 650 students, as the estimates

below show costs could/would r}se prohibitly_if the number of stu- =

" dents fell to below 550, B " i L

Tuition Estimates:

161,000 Costs for Materia /Equ;pment/Supplies (See 6. 3)

340,500 Costs T alarie%f(See 6. 2) ) LI

‘\\\gg% SOD to Pravide the Ins;yuctlonal Progr 0ut11ned/1n This Paper .

’

\ ' . ' ' ~ T

2.3 " ‘- . :

A
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W/ 7 : . 0 ) / N ’ o . X
_ « ; -21- / ’ | ‘ ‘ ) v
// 4 L ] ’ B / '( ~ N - 'i
.7 7.11;  ALTERNATIVE A FOR FACILITIES < o
- 50,000 Lease/Maintenance/Utilities _
501,500 for Instructional Program T N "
P - 551,500 for the School . , o -
. ;- . // ot , R ;“
i . Al 650 stydents enrolled ~ ' A2 550 students énrolled
[ — i ’ / /
551,500/650 = a_tuition of 840 - ‘851, 500/550 a tuition
y - 3 X of 1,000

P . ’\ ' / ’ ’
. 7.12 ALTERNATIVE B FQR-FACILITIES

k ’ 100,000 Lease/Maintenance/Utilities "' L // /

501!500 for Instructional P‘rogfam

" 601,500 for the School - . - .o ‘ )
) i 81 65}7 students’ enrolled o o A Bz/éso students enrolled
601 500/650 a tultyon of 925 601 500/550 a tuition
- .- . Tof 1,09
‘ . - y T :
7.2-  TUITION REQUIREMENTS . /‘,'”;/;4" L "

This then must be oui' c;}pc//lusion, to provide the educational pro-
’ . ‘gram outl1ned in thxs paper/ it, would cpst parents approxmately 9-1100

‘for. tu1t-1on Two facto{s, the size of the enrollment and’ the cost of

e
L

providing facilities make it 1mp0551b_le to make a closer estimate ‘of -,

. costs at-this time. ) ) . . 3

8.0 IMPLEMENTING THE PLAN S P R -
- Unl1ke A’fhéna, th1s schoo,l could not spring full grown out. of N

]

" the sea. It 1s more logical tp t'pro;ect a small begmnmg with a num-

. 2

ber of growth steps, egch bu1ld1ng upon the ;success“of those proceed-

- ing, Thus the 'fo~llov‘ving, implementatiori plan is sugges;ted. It prd-

e
5 i

: student enrollment grows' it may take« -as long as f0ur td szx years ,
. - N - ./ T

for the complete school as -outlined on the prev1ous pages,&to be’

|
!
|
|
Vo ) 4+ jects a small (and rqther expens1ve) start. with two later stages as ' {
|
|

R : - developed. - L e : .
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' 81 - START/OR DAY ONE:' 350 STUDEN’I‘S ) TR

AN

The school should open vuth no 1ess than’ 350 students 1f tuxtJ.on / ‘

[ ‘7,\

is to prov1de the’ ba51s for f1nanc1ng the school ..The school wouId be/

- 7
+ ‘5
o ganlzed around two (2) elementary fam111es of 125 140 students edc
nd one (1) middle school famlly of 125 150 students The dlstr By~ .. f
/tlon of resources would be as- follows. » . ,t ' ) / S
A} & ) - \ ’ P
. " ' Elementary Instructlonal Teams (2) o Lo : ‘
EERE // 12,0 Team Leaders 12,000 x.2°% $24,000
v, o/ 4,0 Teachers . 9,000 x4 = : 36,000 °
6 © 6.0 Learning Aides 5,000 x 6 = 30,000/ $ 90 000 '
/ . Middle School Instructional Teams \ . + T
) 1.0 Team Leaders 12,000 x I = $12, H T . '
3:0 Teachers -~ 9,000 x 3 = - - 27,000 ° .
! 4.0 Learning Aides. 5;000x 4= ' 20,000 . 59,000 .
o T ! ) f‘ ’ ) ’ ’ "“ . 3 hd
o Suppox‘t Staff/Team Y - - .
, g 1.0 Principal, Secretary, Custodian /$33,500 s e
' . 1.0 Media Speoialist, Art, and . . ‘

‘ . Physical Educator o> 27,000 ’ 60,500
‘Materials e ] ~ ' 40,000° 40,000
Supplies ST 5,500 ' 5,500

. . « - ‘,‘ v 3 /* 51 S
Equipment and Furniture nyé 30 000 3D 000 .-
- e . - s / 4
Reserve,Emergency, Miscellaneouy -~ S éQO// 5,500 T
Facilities, Lease or Rent, UpAlities ;. :,/so,ooo { 50,000 ,Z
ST ' LRI ' /' $330,500°
‘ Enrollment projected at 350 s'tude'nts/wouid equal a tuition-of anﬁroii-
. - " ‘ ’;,,_,/,';,..Jﬂ . o/ - T .««}70
- mately $1,000 per c/hi’ld./ R L // e S
' ! . ’/r/ B / : ‘-rc ’ . ///‘ : , . ,l ‘ ! C
8.2 STEP_TWO: 4oo 10 450 STUDENTS oo .
. ., N halY . v '/
,—’As,%‘ou’ment grm{s to 400 students a second (Kp,m degelopment 2
- . "would,/take .place. 'rhis woﬁ(attempt‘ to do more than "cover“ the . ‘// .
v //( e / _‘ .‘ .

‘gredter numberl;}f students and would prov1dé for an expanslon of the

-

, . quah of educatlon provided S lem C% aye exylalned on. the ot
: P "’\ » ,l & -

.- .’ following pag -:" Lol caT v //.' ';.' x"‘ S ,'. <:‘ - = :v:a
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CO8.2 . ws*rsy‘ TWO: 400 ‘To 4so STUDENTS (contmued) LI A ;
A j‘,’ . Elementary IhgtrUCtional Teams, (2 ~ Same as’ for 8.1) ) $ 90, 000 J'
: . MiddIe School, Instruct10nal~Tqam$ (1 - 'Same as for 8. } 59-40q *.
g, “, . Instructiona} Suppqrt Staff’ (Ingrease.of 25,250 Over 24,250
e o ot to Reflect tHe Addltlon of 23 POSlthﬂS, Réad ng;. “7£“\’/)jr
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Mater1a1§ ( regssd to Build Collections)’ 60,000

creased 'td' Reflect, Lavger Enrollments) T 7:$50

" EMicreased to Reflect rger Enrorlmen%, etc: ) dO 00

for 8.1 -

.7 8.3 -SPED THREE: “500 TO 550 STUDENTS Farx

- —
i FRINK

As enrol}lmént aﬁproaches 500+550, at.least one add1t10na1 famlly Jj~
LI //_ , -
. would be requ1:ed and.a§d1t1opa1 support staff and. collgctions, etc., /°

> N N . ' A N

: would be 6é prayide& as shownﬁbqlow.~ A§ this tiﬁ%iW& would Bé'épproach-y
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aining all of the chara teristics of the PASS ,/

o ' , ing] but not yeﬁ‘
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o5 7 8.4 - STEP FOUR: 600 TO 650_}UDENTS
7 s
’2§¢’ L ‘ Atdthe 1eve1‘&q§ school would be fully operat1ona1 the expen~
AR . ' ' - @ p/ .
d d1ture p1cture would then apprdxlmate that shown in 6.0 and 7 0 of”
/, ’ “er » . . /B , . . N -
x this paper. .- - — - . - L
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